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Refugee 
education and 
linguistic 
support 

 Initial phase: 
The transit discourse 
Various Organizations offering support 
programs targeting a population on the move

- Combining NFE - PSS – SEL actions

- Language courses for English & German 
Language

 Programs focused on reception -
integration (?) designed after the closure of 
the Balkan Route. Ministry of Education on 
board – public schools open for refugee 
students – Establishment of Reception 
Facilities for Refugee Education, a Working 
Group (MoE), a Scientific Committee  and 
Refugee Education Coordinators  



The initial 
phase 
assumptions… 

The perception of “educational aliens” 

Dominant perception according to which 
refugee students: 

• are a group homogenously multi-traumatized 

• are absolutely different compared with any other 
student-group (including migrant students) 

• are not able (due to transit strategies, long de-schooling 
periods and cultural characteristics)  do not want to 
integrate – there is no intention to learn the host 
language

• are characterized by a significant higher percentage of 
learning difficulties 



Basic 
questions on 

educational 
approaches… 

• They need a kind of special (humanitarian-
pampering) educational treatment based on 
low demand and expectations actions 

• Focus on a solid-stereotypic vulnerability

• And the other way: Focus on intercultural 
integration

• Investing on resilience and potential 



Differentiated access and 
support
• Based on location and type of accommodation 

- Children residing on Reception-Identification 
Centers on Islands: zero or very limited access, 
supported by RFREs
- Children on Open Accommodation Sites 
(mainland): access on RFREs (at least for the first 
year).
- Children living on apartments: access on 
mainstream classes, with or without support by 
Reception Classes 



Intercultural integration in terms of 

linguistic support

 Focus on students’ strengths, life-skills and multilingual repertoires as 

enrichment elements 

 Developing community building (Refugee Education Coordinators -

Interpretation4Schools) 

 Promoting the value of multilingualism and translanguaging (Teacher, 

βλέπεις; Hassan με alibaba)– make home languages visible 

IDENTITY BALANCE REINFORCMENT AND MUTUAL ENRICHING INTEGRATION  

 FE and NFE Educators’ professional development as a non only know-how 

issue but related with deeper reflection and intercultural competence 

development       culture of democracy 



Reflecting on 

self-evident 

assumptions 

 Choose a language you don’t know 

and you would like to learn. 

 During your first lesson you will learn to 

say: “Hi! My name is X. How are you?

 Choose between: 

Arabic

Farsi

Chinese

Georgian 
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To help you… 



Challenges 

 Starting from forms – simplifying – creating a 

non existing “baby talk”

 Starting from patterns  to be used for 

communication – focusing on skills

 Nothing is obvious (e.g. no small-capital 

letters on Arabic – transcription practice 

needed)



Alternative pathways 

 Focus on rules, metalanguage, 

grammatical forms  

 Rely on a support language and 

interpretation 

 Teaching about the language – focus 

on knowledge

 Focus in one dimension (e.g. teachers 

showing pictures / students coping the 

corresponding words) 

 Focus on language use to 

communicate and interact 

 Increase autonomy – expose in host 

language  

 Using the language – focus on 

competences 

 Balanced skill development, crating 

bridges between skills, transforming 

classroom into a language workshop 

(role plays, games, simulations…)



Alternative pathways 

 Language support as a 

duty for a specific teacher –

a specific class

 Dealing with forms, 

practicing with drills

 Goal: newcomers to learn 

the language 

 The whole school community is 

involved and  contributes on 

language support 

 Dealing with experiences, emotions, 

needs

 Goal for everyone: improve life-skills, 

active participation, develop 

competences for interaction and 

democratic dialogue 



Highlights (students)

The  History teacher when I first 
came at her classroom, told me… 
What are you doing here? Go to 
learn some Greek first… And now 
she hasn’t change… She tells me 
to use my mobile phone or to find 
something interesting to do, as it is 

impossible to understand the 
lesson. 

I want to study Math, because I 
love my teacher… She is so nice, 

always available to explain, to 
help. I have learnt so much in her 

classroom, not only Math, also 
Greek… 



Host language and languages of origin

 Support School – Reception – Second 

Language

 Home – Origin Languages Support is a 

duty for the migrant – refugee 

communities 

 A relation of parallel existence or 

antagonism   

 A mutual enriching relation – connect 

languages

 Supporting home languages is a case 

of creating a democratic culture –

reinforce balanced identities –

empowering all linguistic repertoires –

facilitate transfer of skills and 

knowledge (learning scaffolding)    





Highlights 

It is really difficult to describe 
Bakir’s excitement when he saw 

this book, that uses Arabic 
language… Although he has a 

limited literacy on his mother 
tongue, to have a Greek-Arabic 

book made him smiling during the 
first lesson and singing during the 

second one. 

We encourage students to write 
the words we learn on their home 

languages. And then we have 
posters with these words all 

around the classroom. 



Home 

languages 

As a tool to facilitate access to 
new (not only linguistic) 
information 

Supporting new-comers to 
participate into pre-existing 
groups, using their repertoires 

As a means to familiarize host 
society with the notion of 
enriching diversity and fostering 
democratic values 



A toolkit as outcome of 
improvement 

Improving the relationship between formal and non-
formal education – from suspicion to collaboration and 
networking (support for joint programs)

Quality development (curricula, tools, professional 
skills of formal and non-formal teachers)

Steps to Overcoming the separation between Cognitive 
and Psychosocial-Oriented Actions



Towards 
Integration

Raising resilience and investing in 
children's potential in conditions 
of inclusive regularity

Supporting life skills and school 
success

Knowledge, life skills, basic skills, 
identity empowerment as 
components of a unified approach



The dilemma (lesson or game?)

It concerns education as a whole (consider the marginalizatin of 
experiential activities – projects on in the “flexible zone”)

Learning goals (development of language communication skills) or 
psycho-emotional - social empowerment?

Can they be integrated into an integrated approach?

Psycho-social-emotional learning activities with linguistic cognitive 
goals and linguistic activities with SEL objectives.

BRIDGES - CONNECTION - INTEGRATION

NOT ISOLATED SYSTEMS



Linking (multi) 
linguistic and SEL 
empowerment 

goals

• Learning Objectives for the Greek 
Language in A1 

• Reinforcing use of Communicative / Task 
Based methodologies on Language 
Teaching 

• Objectives of psychosocial learning, 
empowerment, life skills development, 
resilience enhancement, school readiness 
and independent learning ability

• Objectives to value multilingual identity 
that empower individuals and lead to 
inclusive learning environments

• Objectives to facilitate the inclusion of 
students with different skills and a different 
level of familiarity with the school language



Basic principles for an inclusive language learning

Motivation - active 
participation

Developing 
communication 

skills

Team building -
developing 
cooperation

Developing 
learning how to 

learn skills

Boosting positive 
emotions

Empowerment -
identity 

affirmation/ 
multilingualism

Identify / 
Aknowledge

different speeds

Social skills - life 
skills





What is 
needed

Teachers who recognize diversity and 
multilingualism as enrichment factors

Teachers seeking to develop their own 
intercultural competence

Teachers who encourage the 
development of student-centered 
learning frameworks and have high 
expectations of their students



Assumptions

Language is acquired through the use of -
responding to real communication needs

Focus on interaction skills rather than forms and 
formulas

Parallel development of 5 skills

Focus on needs and draw on experiences

The teacher as facilitator

Making use of linguistic repertoires

Transition Routines



Balanced skills approach 

Listening 

Interacting 

Writing Speaking

Reading



How to reach balanced skills? 





Challenges

Teachers’ professional identity in settings based on mobility 
– the receptionist teacher 
- setting achievable – measurable goals

Investing on inclusion – strengthen reception as part of 
mainstreaming 

Supporting teachers on lesson planning, tools use, material 
development

Scaffolding strategies while focusing on language use –
communication – interaction – activities 

Reflection on goals setting – achievements 



Challenges 

It is not only language  or reception classe
teachers’ task

Investing on CLIL methodologies 

Additional supportive tools for Secondary 
Education – including an Accelerated 
Learning Framework and relevant Materials 
(Math, Science, History, Social Sciences)



Thank You! 

This experience transformed me as a 
human. I can see life on a different 
perspective, I escape from my small 
anxieties…

After many years I remember again why I 
chose this profession… That is about 
human beings, it is about the future…  
(Teachers)

Speaking as a student of this school, 
I wouldn’t ask more support for 
refugee students, I would ask more 
for all students (Ali, High School 
Student)


